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BEHAVIOUR AND DISCIPLINE POLICY 
 
 
This policy aims to: 

 promote good behaviour and self-discipline  

 promote positive and respectful relationships 

 prevent bullying and to give our pupils a sense of feeling safe 

 Regulate the conduct of pupils 
 

We recognise the importance of ensuring the completion of written work but we are realistic within 
the context of our school population that this is not a priority for us. 
 
We know and understand that teachers have powers to discipline pupils even when they are not at 
school or in the charge of a member of staff. 
 
The standard of behaviour expected of pupils is included in the home-school agreement which parents 
are asked to sign following their child’s admission to school. 
 
We understand that: 

 Teachers have statutory authority to discipline pupils whose behaviour is unacceptable, who 
break the school rules or who fail to follow a reasonable instruction (Section 91 of the 
Education and Inspections Act 2006). 

 The power also applies to all paid staff (unless the head teacher says otherwise) with 
responsibility for pupils, such as teaching assistants and Special Needs Assistants. 

 Teachers can discipline pupils at any time the pupil is in school or elsewhere under the charge 
of a teacher, including on school visits. 

 Teachers can also discipline pupils for misbehaviour outside school. 

 Teachers have a specific legal power to impose detention outside school hours but we do not 
use those powers. 

 Teachers can confiscate pupils’ property. 

 School staff can search a pupil for any unacceptable item, if the pupil agrees. 

 

 Headteachers and staff authorised by them have a statutory power to search pupils or their 
possessions, without consent, where they suspect the pupil has certain prohibited items. The 
items that can be searched for under this power are knives or weapons, alcohol, illegal drugs 
and stolen items. 

 School staff can seize any banned or prohibited item found as a result of a search or which 
they consider harmful or detrimental to school discipline. 

 
At The Ridgeway School we have high expectations of our pupils so they become positive achievers, 
able to make a valuable contribution to the school, communities and society in general. 
Our whole school environment celebrates, models and teaches positive behaviour and achievement 
and each class group should have their own system whereby pupils work on individual targets set by 
the class team and themselves, if appropriate. 
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We have established the highest quality of teaching which engages pupils in their own learning, 
developing confidence, independence and resilience.  
 
This policy statement is a description of our whole school approach.  We believe in a positive approach 
to managing behaviour based on the La Vigna model.  This is firmly rooted in research acknowledging 
that challenging behaviour serves a legitimate communicative function for the child. 
 
The multi-element intervention strategy (La Vigna & Willis, 1995) includes an element of restraint 
training.  As a school we do not use Restraint.  Those staff in classes with more challenging pupils 
receive Positive options Training, which is about finding solutions before behaviour  
 
We believe a consideration of the following elements is essential to an understanding and 
management of a successful behaviour programme. 
 

 Environment 

 Reinforcement Strategy 

 Skill Development 

 Reactive Strategy 

 Planning and recording 

 Developing a strategic Plan 

 Monitoring Progress 
 
The following framework is a guide to the implementation of this policy.  Some of the early stages may 
be combined depending on the level of the problem.  Some behaviour is such that they require a 
greater level of intervention at an early stage. Incident sheets are completed rigorously and are 
designed to highlight any escalating behaviour so that further intervention can be put into place.  
 
Framework of operation 
The following stages need be worked through systematically when addressing inappropriate 
behaviour at all levels. 
 
Stage 1   Initially the class team is key to identifying issues with behaviour.  It is expected that 
fundamental strategies will have been trialled. At this stage there should be a simple ‘behaviour drill’ 
in place which is shared with as many appropriate people as possible. The behaviour support leader 
should be given a copy of the behaviour drill. 
If at this stage the pupil is not responding to the strategies in place, the behaviour support leader will 
become involved, using the Behaviour Referral System. 
 
Stage 2              The behaviour support leader will be informed and a meeting convened with the staff 
involved.  Consultation and involvement with and information from parents/carers is regarded as vital. 
 
Stage 3              An appropriate system of observing and recording behaviour needs to be implemented 
in order to establish a baseline of information and facilitate effective monitoring and evaluation.  This 
enables an appropriate Behaviour Management Plan to be put in place.   
 
Stage 4              The Behaviour Plan is discussed with all people involved, finalised and put in place.  
Regular review dates are set.  A monitoring and evaluation process is put in place together with 
support systems for staff and pupils.  This may change / adapt to meet individual needs.  Training will 
be given to staff members who are required to deliver the plan to the individual pupil. At this stage, 
careful consideration should be given to the question of whether Physical Intervention / Restraint 
should be used. Parents should be consulted and agree to the plan. The behaviour support leader 
should be given a copy of the behaviour plan. 
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Stage 5             Each term The Behaviour Support leader and Deputy Headteacher will review and 
evaluate the impact of the level of support given to individual pupils within the context of the whole 
school situation. Behavioural incidents are tracked each term and governors are informed. 
 
Support may be needed from other agencies but with a good base of evidence, the right level of 
intervention can be easily determined.  This might be from the psychology service, advisory teaching 
service, health, community team or social services, who may become involved at any of the above 
stages. 
 
Parents are crucial partners in the success of behaviour intervention both at home and at school.  
Parents and carers need to be handled sensitively and our intervention should be seen as supportive 
and not in any way critical.  We need to work together to achieve good results.  When there is conflict 
of interest or difference of perception, staff must be supported and support each other to find the 
best balance and compromise. 
 
It is the policy of the school to ensure parents are kept informed with regard to any behaviour 
concerns surrounding their child. 
 
 
Anti-Bullying Policy 
 
We are committed to providing a caring, friendly and safe environment for all of our pupils so they can 
learn in a relaxed and secure atmosphere.  Bullying of any kind is unacceptable at our school.  If 
bullying does occur, all pupils should be able to communicate as much as they are able to, that they 
are feeling upset or distressed. We acknowledge that this is very difficult if not impossible for some of 
our pupils and so we recognise the importance of robust safeguarding procedures. Each pupil in 
school has a named advocate who is expected to take particular interest in their named child’s 
behaviour, reactions and demeanour. We are a TELLING school.  This means that anyone who knows 
that bullying is happening is expected to tell a trusted adult. 
 
What Is Bullying? 

Bullying is the use of aggression with the intention of hurting another person.  Bullying results in pain 
and distress to the victim. 
 
Bullying can be: 

 Emotional being unfriendly, excluding, tormenting (e.g. hiding possessions, threatening 
gestures) 

 Physical pushing, kicking, hitting, punching or any use of violence 

 Racist racial taunts, graffiti, gestures 

 Sexual unwanted physical contact or sexually abusive comments 

 Homophobic because of, or focussing on the issue of sexuality 

 Verbal name-calling, sarcasm, spreading rumours, teasing 

 Cyber All areas of internet ,such as  email & internet chat room misuse 
Mobile threats by text messaging & calls 
Misuse of associated technology , i.e. camera &video facilities 
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Why is it Important to Respond to Bullying? 

Bullying hurts.  No one deserves to be a victim of bullying.  Everybody has the right to be treated with 
respect.  Pupils who are bullying need to learn different ways of behaving. 
 
Schools have a responsibility to respond promptly and effectively to issues of bullying. 
 
Objectives of this Policy 

 All governors, teaching and non-teaching staff, pupils and parents should have an 
understanding of what bullying is. 

 All governors and teaching and non-teaching staff should know what the school policy is on 
bullying, and follow it when bullying incidents are reported. 

 All pupils and parents should know what the school policy is on bullying, and what they should 
do if bullying arises. 

 As a school we take bullying seriously.  Pupils and parents should be assured that they will be 
supported when bullying is reported. 

 Bullying will not be tolerated. 
 

Signs and Symptoms 

A child may indicate by changes in behaviour or using ‘feelings symbols’ that he or she is being bullied.  
Adults should be aware of these possible signs and that they should investigate if a child: 

 doesn't want to go on the bus 

 changes their usual routine 

 is unwilling to go to school (school phobic) 

 becomes withdrawn anxious, or lacking in confidence 

 cries themselves to sleep at night or has nightmares 

 feels ill in the morning 

 comes home with clothes torn or books damaged 

 has unexplained cuts or bruises 

 becomes aggressive, disruptive or unreasonable 

 is bullying other children or siblings 

 stops eating 

 is frightened to say what's wrong 

 indicates by whatever means of communication, that something is wrong. 
 
These signs and behaviours could indicate other problems, but bullying should be considered a 
possibility and should be investigated 
 
Procedures 

1. Staff to be vigilant and consult regularly with advocates. 
2. Any case of apparent bullying to be reported to class teacher and recorded on CPOMS. 
3. In serious cases parents should be informed and will be asked to come in to a meeting to 

discuss the problem 
4. If necessary and appropriate, police will be consulted 
5. The bullying behaviour or threats of bullying must be investigated and the bullying stopped 

quickly 
6. An attempt will be made to help the bully (bullies) change their behaviour 
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Strategies and Resources 
 

1. PSHE & C curriculum, including the SEAL initiative (Social and Emotional Aspects of Learning) 
and ‘Zippy’s Friends’. 

2. Special assemblies with a focus on anti-bullying. 
3. Use of Social Stories 
4. Picture books with appropriate, simple text. 
5. Appropriate DVDs. 
6. Referral to therapy if appropriate – Music, Horticulture, Riding for the Disabled, Educational 

Psychology 
7. Involvement in the WISH Project (Working to Integrate School and Home) 
8. In-house training on Positive Behaviour Management for staff, parents and wider community. 
9. Sanctions which are implemented appropriately to the age of the pupil and their cognitive 

ability. These may include a withdrawl of privileges, time taken from leisure activities or Time 
Out.   

 
Equal Opportunities 
At The Ridgeway School all pupils should have access to a relevant curriculum and a secure and robust 
ethos of strong behaviour management which meets their individual needs whilst also providing 
breadth of experience and balance to achieve their individual aims.  Consideration needs to be given 
to: 

 the use of IT 

 physical aids 

 provision of special assistants 

 safe handling of tools, materials and equipment 

 adaptation of work environment and equipment 

 a variety of functional communication systems 

 input from outside agencies and professionals 
Materials and strategies will reflect the multi-cultural society in which we live. Consideration needs to 
be given to race, gender, disability and cultural stereotypes. 
 
Parental Involvement 
Parental involvement in this area will be in line with the overall school policy of involving parents in 
the formulation of termly targets, and discussions at parents evenings.  Parents are encouraged to 
become actively involved in the work of the school and progress of their child. 
 
Governors 
The school and governors should ensure that they have knowledge of the policy and development 
plans for this area and their implications for the school.  It is the responsibility of the Behaviour Leader 
to inform the Headteacher and Governors of any amendments made. 
 
Reviewing the Policy 
The policy should be reviewed annually by the Behaviour Leader and the school Governors.  In the 
process of the annual review the Behaviour Leader needs to consider the following; 

 does the rationale reflect current practice in the school 

 is the school successful in meeting the aims in this policy 

 is there evidence to show pupils are experiencing breadth and balance across the whole school 

 can the co-ordinator demonstrate the arrangements for planning and monitoring have been 
effective 

 is there evidence that the strategies for behaviour management are effective 

 does the allocation of resources allow for effective implementation of behaviour management 
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 do the assessment, recording and reporting arrangements clearly identify pupil achievement and 
fulfill legal requirements 

 are the health and safety arrangements implemented in a consistent manner 

 is there evidence around the school that demonstrates pupil achievement and enjoyment 
 
 
Person responsible:    Martina Vaughan Williams and Debra Ward 
Reviewed:            May 2022 
Date for review:        May 2023 
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Appendix 1 
 
 
Home – School Agreement 
Ref. Sections 110 and 111 of the School Standards and Framework Act 1998. 
 
We believe that pupils perform better when both home and school work together in partnership and 
this agreement sets out our aims and expectations of us working together. 
 
 
The Ridgeway School will: 
 

 Provide a caring, safe and well supervised environment. 

 Provide where possible an appropriate peer group for the child. 

 Provide a balanced, interesting and appropriate curriculum, meeting individual needs and 
supporting the pupils to achieve their full potential. 

 Inform parents/carers of their child’s timetable and the curriculum aims covered each term. 

 Keep parents informed about their child’s progress and any problems, through daily 
home/school contact books/email, letters, Annual Reviews and Individual Education Plan (IEP) 
and parents’ evenings. 

 Keep you informed on general school matters and to give sufficient notice of any day closures. 

 Be welcoming and open, offering the opportunity for you to be involved in the school. 

 Be available to provide support and advice in terms of accessing services and liaising with 
other professionals.   

 Where appropriate provide a range of ideas and activities for you to support your child at 
home e.g. homework / therapy. 

 Work collaboratively with therapists to ensure programmes are integrated in the classroom 
and at home. 

 Help your child to achieve a high standard of behaviour and sense of responsibility and gain as 
much independence as possible. 

 Maintain regular contact and exchange of information with respite and other agency 
placements. 

 Set challenging personal targets for pupils to achieve. 

 Ensure that school trips are properly supervised, adhering to guidelines set by the County. 
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All Parents and Carers agree to:  
 

 Ensure that your child attends school appropriately dressed in recommended school uniform, 
named as necessary and in clothing that is required for all timetabled activities, providing 
spare clothes where necessary. 

 Ensure where possible that your child maintains regular and punctual school attendance. 

 Maintain contact by writing in the home / school contact books or through email. 

 Ensure that your child is not sent to school when unwell and telephone school on each 
morning of your child’s illness. 

 Make the school aware of any difficulties, concerns or problems that might affect your child’s 
work or behaviour through discussion with the class or headteacher. 

 Ensure the school is aware of any respite care provision, for how long and that transport 
arrangements are finalised by yourself. 

 Keep school informed of all changes to address, telephone number, emergency contacts, 
medication and information on any future hospital appointments. 

 Support your child by attending Annual Reviews, parents’ evenings and school events. 

 Support your child with home activities to extend their learning, when suggested by school. 

 Support your child’s personal targets and behaviour programme. 

 Agree to prompt payment of dinner money and voluntary pocket money.  

 Agree to your child being supervised whilst out in the community by teaching and/or support 
staff of the school. 

 Where appropriate ensure that your child is aware of this agreement and will play their part in 
keeping this agreement. 

 Keeping themselves informed about On-line safety;  monitor and safeguard their child’s 
Internet use, mobile phones, tablets, etc. 

 Maintain an acceptable and respectful form of behaviour when meeting staff members in 
school, or communicating by telephone, email or letter. 

 
 
Signed: ………………………………  (School) 
 
             ………………………………  Parent / Carer  
 
Pupil’s name:……………………… 
 
 
Date:     ………………………………. 
 
 
Please sign before returning it to the school. A copy will be sent home. 
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Appendix 2 
 
 
 
Protocol for Behaviour Commands 
 
To be used in conjunction with school’s Behaviour & Discipline Policy and Physical       Restraint Policy. 
 
Rationale 
The use of consistent commands and communication supports pupils’ understanding and ability to 
respond appropriately to both praise and requests made of them.  It provides staff with guidelines and 
a model of communication designed with the learning needs and abilities of our youngsters in mind. 
 
Guidelines 
When addressing any pupil or student, the following principles should be used; 
 
Always use the child’s name first  so they know you are talking to them, and  
      they should give you their attention 
 
Be Positive   Say what you want them to do, rather than  
   what not to do, many children only register  
   the last word, or do not have the concept of  
   not. 
 
Be Precise   If you praise them for being good, what was  
   good?  i.e. name good looking. 
 
Be Succinct   ‘That was really lovely work you did there’,  
   will require a long processing time to be  
   understood and may confuse the child,  
   preferable to say, ‘name good work’ and  
   being more precise, ‘name good colouring’. 
 
More than three words will generally be too many. 
To support the youngster’s understanding use the sets of symbols produced; 
Wait    stop    think    quiet    sit    good    walk    hands    look    listen  
These can be augmented and/or adapted as classes require to meet the needs of different  
groups of pupils, i.e. through use of TOBIs, Objects of Reference, Touch Cues etc. 
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Appendix 3 
 
 
 
 
CODE OF CONDUCT - SCHOOL 
 
The Ridgeway School has high standards regarding the way staff conduct themselves and their 
attitude towards pupils.  This Code of Conduct has been drawn up by staff.  As members of staff we 
aim to show respect for everyone who is involved in the school and conduct ourselves professionally 
in the following ways: 
 

 Always finding somewhere private when sharing information about a pupil, and through our 
example encouraging others to respect this view. 

 

 Through our example, encouraging everyone to communicate respectfully with each other. 
 

 To value our own, and other people’s working environment by ensuring interruptions are kept 
at a minimum.  Encourage parents/carers to share this view. 

 

 To respect confidentiality and make a professional judgement about whom the information 
should/should not be shared with. 

 

 To keep an “open mind” and avoid jumping to conclusions or making judgements when there 
are unknown factors. 

 

 Valuing other people’s input and point of view and encourage the pupils to follow this 
example. 

 

 Being responsible for carrying out personal risk assessments and informing the relevant 
people if unsure/uncomfortable about carrying out a task/activity. 

 

 To share all relevant information as soon as possible to enable staff to make an informed risk 
assessment. 

 

 Being aware of one’s own personal limitations in various situations and have the confidence to 
step back.  Offering support to each other through communicating this with work colleagues. 

 

 Giving everyone “permission” to take time out of a situation. 
 

 To focus on the situation in hand and to restrict the discussion of personal/domestic issues 
and the use of mobile phones to staff break times. 

 

 Through the mentor/management structures in place, raising issues when they arise. 
 

 Being responsible for gathering and sharing information through the communication 
structures in place. 

 Being responsible for familiarising themselves with school policies and adhering to them, i.e. 
Health and Safety Policy and Guidelines.  All available on the Intranet. 

 

 Through supporting one-another and sharing staff when needs arise. 
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We value the rights of our pupils in the following ways:   
 

 Through acknowledging the chronological age of individuals by using appropriate language 
and tone. 

 

 Through working to enable pupils to have a voice, to express their needs or preferences, and 
respecting and responding to that voice. 

 

 Encouraging our pupils to understand and learn appropriate social behaviour, which in some 
circumstances is very difficult to practice in the home. 

 

 Through valuing opportunities to deliver teaching and receive information. 
 

 Always respecting privacy and confidentiality of a personal nature when sharing information 
with another member of staff or parent/carer. 

 

 By always informing pupils about what is going to happen next, especially with any physical 
handling. 

 

 When speaking to pupils provide a good role model through language and tone, and use of 
non-verbal signals such as body language. 

 

 Through always offering information and giving choices whenever possible. 
 

 Respecting pupils’ need for personal space. 
 

 Making opportunities for pupils to take on greater levels of independence matched wherever 
possible to their chronological age. 

 

 Through encouraging them to understand and learn the importance of personal hygiene, 
modelling good hygiene management in all situations. 

 
Person responsible:    Debra Ward 
Date implemented:     November 2006 
Reviewed:            May 2022 
Date for review:        May 2023 
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Appendix 4    
 
 
 

Behaviour Drill 

Pupil name Key stage Date of drill 
Date to be 
reviewed  

               

    

Background Information 

Diagnosis Medical  Mobility Communication 

Precipitating Factors 
(Factors that influence 

behaviour) 

Internal 
Extern

al 

       

 
 
 

 

Known Behaviour 
Building Therapeutic 

Rapport              
(Motivators, interests) 

Level 1 Level 2 Level 3 Level 4 

Anxiety 
(sensory) 

Defensive Risk Tension reduction 

 
  

      

 

 

Behaviour Drill 
Care, Welfare, Safety, Security 

Pupil 
Intent 

(Level of 
crisis) 

Intent  
of the drill  

Implementation 
Staff attitudes / approaches 

Impact of 
the drill 

Level 1:  
anxiety 

 
 

Adult to use CALM CONSISTENT ADULT BEHAVIOUR 
  

 

 

Level 2:  
Defensive 

 
 

Level 3:  
Risk 
Behaviour 
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Appendix 5   
 
 
 
Complex Behaviour Plan 
 
 

The Ridgeway School 
 
BEHAVIOUR MANAGEMENT PLAN 
 

 
Name:    D.O.B.   

BEHAVIOUR 

 
Undressing (either her T shirt, or trousers and knickers).      
Lifting her T shirt.       
Shouting/screaming. 
Smacking (normally adults).           
Laying on the floor, refusing to get up.        
Spitting.                     
Tearing work or books. 
Throwing objects.      
Tipping water/her dinner.  
Not chewing food properly. 
Copying others. (Either unacceptable or uncontrollable behaviour, e.g. dribbling.) 
Touching her breasts, hand down trousers, rocking on the chair.  
 
Cycle of Behaviour: 
**’s behaviour is generally an indication that she is seeking extra adult attention and she will use a 
variety and any number of the above behaviours to do so. ** has the ability to recall ‘strategies that 
worked’ previously and will use these behaviours in an environment in which they first happened or 
with an adult who was there at the time. A number of **’s behaviours may be accounted for by 
tiredness following night seizures, pre-menstrual tension and the first couple of days of her period 
when she suffers stomach ache. She can, however, mimic sickness which is not always genuine.  
 

FUNCTION 

 

Behaviour Function 

Touching her breasts, hands down 
trousers, rocking. 

Self-stimulation. 

  

All other behaviours. I want to do another activity. 

 I want your attention and this works. 

 I want to be with you. 

 I want to be with another member of staff, not you. 

 I am tired, uncomfortable, in pain.  
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ENVIRONMENT 

 
Physical 
** manages her behaviour better in a quiet, ordered environment with familiar staff who are 
consistent in their approach.  ** can tolerate a large group of people but is often excited by the noise 
and movement. ** is in a TEACCH environment when in ** class which provides structure and 
predictability through the use of workstations, schedules, choose time, designated areas and 1:1 
teaching time. 
 
Instructional 
** finds it hard to concentrate for very long in sessions without an adult to keep her on task. She 
works better when expectations are made clear to her and there is some form of reward at the end. 
For example, “if you sit quietly and listen to the others during Registration and Targets, then you will 
earn another ‘smiley face’ towards your reward” (whatever she has chosen). When is ** class based 
works to a simple symbolled schedule with choose time after each period of work. 
 
Interpersonal 
** likes the company of adults. She also enjoys being with certain peers but is not always happy to 
share adult attention with them. 
 
Predictability & Structure 
** generally copes with change within a structured routine but can exhibit negative behaviours when 
the environment or activity is ‘different.’ In this situation she can be manipulative with staff or other 
adults who are unfamiliar or do not know her very well.  ** is in a TEACCH environment when in class 
which provides structure and predictability through the use of workstations, schedules, choose time, 
designated areas and 1:1 teaching time. 
 
Communicative 
** communicates verbally. Symbols are used to support her communication (e.g. topic boards) and to 
reinforce her understanding of instructions and information given. ** finds it hard to express her 
needs and emotions accurately and we continue to work on ways in which she can indicate if she is 
genuinely feeling unwell, upset, worried, etc.  
 
Control 
** likes to take control of a situation by manipulating the staff. Her need for attention is often genuine 
but by demanding constant attention her independence skills are decreasing. Because of her seizures 
she does need to be near adults to be monitored and redirected so independence is promoted 
through TEACCH systems. 
 
Additional Factors 
** suffers from epilepsy (full details in her black file) and it is important that her displays of unwanted 
behaviour are not confused with genuine seizures.  
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SKILL DEVELOPMENT 

 

GENERAL SKILLS 

 
Communication 
With the help of symbols, pictures or photographs as appropriate: 
To recognise her own emotions and be able to indicate to others how she is feeling. 
To ask for help or attention appropriately. 
To respond to verbal requests to stand up, stop rocking, hands down, etc.  
 
Social Skills 
To follow regular routines independently or with minimal support, e.g. at lunch time, 
whentransitioning, taking her coat off and putting her bag away, etc.  
To be able to share adult attention with other students.  
To realise that she can receive adult attention for positive behaviour.  
To begin to realise the effect of her behaviour on others.  
  

REPLACEMENT SKILLS 

 
To be given means of asking for help (e.g. symbol, asking verbally). 
To be given some control in the classroom to prevent ** from manipulating the situation, for example 
by choosing an adult to take her to the toilet, to sit with her at choose time (within the limitations of 
staff available, classroom management, etc.) 
To develop **’s self-esteem and independence through a TEACCH environment when in ** class, so 
that she is confident to do tasks independently. 
 

RELATED SKILLS 

 
To increase the range of leisure activities that ** can enjoy alone or with friends but independent of 
an adult.  
 

COPING & TOLERANCE SKILLS 

 
To structure situations for ** to take part in positive experiences whilst sharing adult attention with 
others.  
 

REINFORCEMENT 

 
Verbal praise.  
Adult attention for positive behaviour. 
Use of reward system. ** to choose a favourite activity to work for e.g. personal cassette player or 
‘Alice’ (her doll). She then receives ‘smiley faces’ for periods of acceptable behaviour (about 10 
minutes) or singular achievement. She earns her reward when she has received three ‘smileys.’ 
Target system – showered in praise and attention for achievement.  
Special Mention Certificate for success in achieving targets during the week, or for outstanding 
singular achievements. 
When in ** class ** has scheduled choose time after each period of work. 
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REACTIVE STRATEGY 

 
Verbal reminder of reward system and what ** is working for. Something like “only this piece of work 
to finish, and then you can have a smiley face or choose time.” 
Verbal instruction to stop the unwanted behaviour (not too much language – symbol as support if 
necessary). 
Distraction. A visit to the toilet often does the trick by taking ** away from the situation and allowing 
her to calm down. 
If the behaviour continues, ** to be removed from the situation to a safe place away from her friends 
with no eye contact, language or other positive attention given.  
Appropriate consequences for incidence of significant negative behaviour such as smacking hard an 
adult or child, for example not being allowed to buy a snack at Coffee Bar. 
When in ** class during lesson times opportunities for ** to have an audience are minimised due to 
the nature of the TEACCH environment. Group sessions involve pupils sitting in a line so ** has limited 
opportunities to interact and make eye contact with peers. ** can be scheduled to her timetable using 
a transition stick if she needs to be redirected. 
Adults to be consistent in their approach with ** and have clear expectations of the behaviour they 
anticipate from her.  
 

RESTRAINT 

 
Thus far, there has been no reason to restrain **. Should the need ever arise the appropriate 
procedures will be implemented. Mrs ** will be informed to agree any strategy planned, to be 
followed by staff who have received the necessary training only.  
 

RECORDING & REPORTING 

 
Record significant target behaviours on a behaviour Chart. 
Record menstrual cycle. 
Record any seizures.  
 
 
 
Date:    Compiled By:   
 
Parent provided with a copy:     
 
 


