
 

1 

Pupil Premium Strategy Statement – 2021/2022 

This statement details our school’s use of pupil premium (and recovery premium for the 2021 to 
2022 academic year) funding to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year 
and the effect that last year’s spending of pupil premium had within our school.  

School overview 

Detail Data 

School name The Ridgeway 

Number of pupils in school  110 

Proportion (%) of pupil premium eligible pupils 38/110 

Academic year/years that our current pupil premium strategy 
plan covers (3 year plans are recommended) 

2021/2022 to 

2024/2025 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Darryl Morgan, 
Headteacher 

Pupil premium lead Katie Taylor 

Governor / Trustee lead Ben Newton 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £43,680 

Recovery premium funding allocation this academic year £9,860 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£53,540 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our aim is to use pupil premium funding to help us achieve and sustain positive 

outcomes for our disadvantaged pupils. Whilst socio-economic disadvantage is rarely 

the primary challenge our pupils face in terms of in school progress, (Our progress 

data shows no difference in outcomes for those in receipt of Pupil Premium and those 

without), we do see a degree of variance for disadvantaged pupils across the school 

when compared to their peers (and those who join us at similar starting points), 

particularly in terms of: 

• Progression to further and higher education 

• Employability 

• Social opportunities 

At the heart of our approach is high-quality teaching focussed on areas that each 

individual child, disadvantaged or not, requires most.  Targeted support based on 

robust diagnostic assessment of need and helping pupils to access a broad and 

balanced curriculum.  

Although our strategy is focused on the needs of disadvantaged pupils, it will benefit all 

pupils in our school where funding is spent on whole-school approaches, such as high-

quality teaching. Implicit in the intended outcomes detailed below, is the intention that 

outcomes for non-disadvantaged pupils will be improved alongside progress for their 

disadvantaged peers.  

It is a core tenant of our curriculum that we provide disadvantaged pupils with support 

to develop independent life and social skills and continue to ensure that high-quality 

work experience, careers guidance and further and higher education guidance is 

available to all.  

Our strategy is integral to wider school plans for education recovery, notably through 

engagement with the whole school implementation of The Resilience Doughnut, a 

research-based approach to supporting children to develop resilience through 

focussing on strengths.  

Our strategy will be driven by the needs and strengths of each child, based on formal 

and informal assessments, not assumptions or labels. This will help us to ensure that 

we offer them the relevant skills and experience they require to be prepared for 

adulthood. 

Challenges 

This details the key challenges to achievement that we have identified among our disadvantaged 
pupils. 
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Challenge 
number 

Detail of challenge  

1 As a Special School, all pupils have barriers to learning related to their specific 

learning difficulties.  These are detailed in the table below which identifies where 

specific interventions have had an impact on the pupil’s progress. 

The interventions implemented are identified through an assessment of the 

pupil’s barriers to learning and reviewed annually.  It is not always possible to 

identify a single intervention as being causal of improvement, but the 

combination is shown to have an impact through the progress the student 

makes. 

2 The nature of the barriers to learning are very specific to the individual child, for 
this reason each child has a personalised, holistic assessment.  This is 
evaluated to specify the individual approaches that will be provided to overcome 
barriers to learning for each child. 

3 Intervention and approaches are identified within the School’s Provision Map, 
(available on the School Website).  The holistic assessment system identifies 
provision accessed and if not in place what needs to be purchased/provided 
and the Provision Map is adjusted accordingly. 

4 There are four key areas that impact on the progress and attainment of children at 

The Ridgeway and those in receipt of Pupil Premium.  These are addressed 

though a whole school approach to learning and underpin the Curriculum offer; 

• Communication and Self-Advocacy 

• Independence and Life Skills 

• Social and Emotional Well-Being & Mental Health 

• Physical and Sensory Needs 

The application of Pupil Premium Funding is targeted to address the needs of 
pupils in addressing these key Barriers. 

5 Through observations and conversations with pupils and their families, we find 
that disadvantaged pupils generally have fewer opportunities to develop cultural 
capital outside of school. 

 

This table outlines additional provision in place for each child in receipt of Pupil Premium. 

The colour coding below identifies where each child is at the start of the year with regard to 

outcomes measured against national comparative data. 

Where there is no colour coding this reflects that the pupil has not been in the school for long 

enough to collect this data. 

Notes in Italics highlight the details behind any potentially underperforming pupils. 
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Significantly 

below 

Expected 

Progress 

(More than 5 

percentiles 

below 50th 

percentile) 

Slightly below 

Expected 

Progress 

(between 2&3 

percentiles below 

50th percentile) 

Expected 

Progress 

(within 2 

percentiles of the 

50th percentile) 

Slightly above 

Expected 

Progress 

(between 2&3 

percentiles above 

50th percentile) 

Significantly 

above Expected 

Progress 

(More than 5 

percentiles above 

50th percentile) 

     

 NB – All three strands reflect Nationally Expected 

Progress for Progression Guidance 

 

The table identifies where specific interventions have had an impact on the pupil’s progress. 

The interventions implemented are identified through an assessment of the pupil’s barriers to 

learning and reviewed annually.  It is not always possible to identify a single intervention as being 

causal of improvement, but the combination is shown to have an impact through the progress the 

student makes. 

Pupil / Student Year  Class 

Group 

Pupil Premium Provision 

   Not currently attending school as she is not of 

statutory age alongside concerns for her high 

medical needs. Remote learning offer and plan to 

encourage access to school spring/summer 2022 

   Regular bucket therapy and intensive interaction 

sessions to improve engagement. 

   Key focus is on building confidence and self-esteem.  

Additional work on sensory interventions and 

learning through play to improve engagement. 

Integration to other classes to improve social skills 

and maximise progress. 

   Play Therapy for confidence and exploring emotions 

and Bucket Therapy to support engagement. Home 

support with behaviour from HSLW 

   Integration to other classes to improve social skills 

and maximise progress. Eye gaze to support 

communication. High vision and hearing needs. 
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   Additional 1:1 staff support to challenge learning as 

we are looking for a transfer to LAN provision and 

there is a need to sustain progress which is beyond 

the SLD ability range. High vision needs. 

   Selective mute so focus on self-esteem and 

confidence. 

   Key focus is on building confidence and self-esteem.  

Additional work on sensory interventions and 

learning through play to improve engagement. 

   Behaviour interventions, AAC to support further 

speech development and access to Bucket Therapy 

to improve engagement   

   PECS to support communication, Bucket Therapy 

for engagement and Horticulture Therapy for 

confidence and independence.  

   Focus on reducing high levels of anxiety and stress. 

Behaviour plan in place. PECS in place for 

communication and Horticulture Therapy for sensory 

Integration and independence.  

   Focus on Thinking Skills to enable this child to make 

informed and considered choices and decisions.  

Social Skills Intervention work to support confidence 

building. 

   Music Therapy, Horticulture Therapy and additional 

1:1 staff time to build confidence and independence.  

Focus on rebuilding physical skills. 

   Focus on communication through AAC approaches 

so that behaviour can be supported and improve 

access to learning. Primary dance to support 

physical progress and confidence. 

   TEACCH, Bucket Therapy and Sensory Integration 

programme to enable this pupil to settle, manage 

anxieties and engage with learning.  Horticulture 

therapy to support engagement. 
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   Intervention programme, Talk About programme, 

working on social skills and ability to participate as 

part of a group and manage anxiety. 

   A very bespoke support system is in place to 

maintain access to education for this child. 

   Primary focus on activities to build self-esteem and 

confidence, use of the Resilience Doughnut Model 

for language, Thinking Skills and Independence 

activities. Monitor progress with a view to transfer to 

MLD provision. 

   Bucket Therapy to build engagement.  Horticulture 

Therapy to build self-esteem and confidence as well 

as support sensory integration needs. 

   Focus on meaningful language interactions, build 

confidence and self-esteem through developing 

independence. 

   Work being undertaken around communication 

boards to support communication.  Additional focus 

on independence to build confidence including horse 

riding. 

   Continue work to build confidence and self-esteem 

through independence in such approaches as 

Horticulture Therapy. Focus on communication 

needs to support independence. 

   Daily sensory circuit programme which is used to 

heighten arousal prior to learning. Makaton is used 

to assist in learning language to make needs known. 

All having an impact on focus on concentration and 

confidence. 

   Key issues are around external changed 

circumstances and this is being supported through 

PSHE focused work alongside support through clear 

Behaviour Drill and expectations.  Play Therapy and 

Horticulture Therapy are both being implemented. 
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   Specific ASD provision is being provided in a 

structure TEACCH environment.  The School is 

providing additional 1:1 staffing.  An AAC provision 

is in place as well as interventions to support 

sensory seeking needs with Rebound Therapy and 

Sensory Circuits.  The Family Link Worker is very 

involved in supporting the Family and child. 

   A bespoke provision providing education into the 

home is maintaining full access to education.  We 

are working with the family to build their confidence 

for this child to access school more with an improved 

health status. 

   Bucket Therapy to build engagement.  Horticulture 

and music Therapy to build self-esteem and 

confidence as well as support sensory integration 

needs. 

   Support with AAC provision and additional 1;1 

staffing are in place to ensure the well-being of this 

child and their very specific medical needs.  The 

staffing level ensures integration with peers and full 

access to the curriculum. 

   Additional 1:1 provision. Access to focused 1:1 

sessions to maximise engagement and attainment. 

   AAC and a personalized challenge and stretch 

programme/curriculum offer as this child is 

performing above SLD levels.  Awaiting a managed 

move to more appropriate provision. 

   Additional 1:1 and focus on communication.  The 

key issues at present relate to emotional self-

regulation this along with the onset of puberty are 

issues that we are focusing on. 

   A Personalised Sensory Integration Plan, Bucket 

therapy, Rebound therapy, Behaviour Drill and AAC 

provision are being used alongside Additional 1:1 to 

provide high levels of Intensive Interaction.  A more 

sensory focused class group. 

   2:1 staffing support in a highly structured TEACCH 

environment. Interventions to support sensory 
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seeking needs with Rebound Therapy and Sensory 

Circuits. Behaviour plan to support high anxiety 

   Multiple comorbidity of needs are being supported 

through; Behaviour Plan, Personalised Sensory 

Integration Plan, Bucket Therapy, TEACCH and 

Additional 1:1 provision.  There is a lot of work with 

involvement with Social Care and coordination with 

the HSLW and LA to seek a managed move to 

residential provision.  

   Focus on independence and managing anxiety. 

NB 

Whilst Pupil Premium is only provided for pupils in years R to 11, all pupils regardless of receiving 

Pupils premium or not are individually assessed to identify the specific support they may need to 

challenge learning.  The School’s in house holistic assessment tool, FLAGNET, provides 

assessments that evidence this and impact of provision implemented. 
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Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, and how 

we will measure whether they have been achieved. 

Intended outcome Success criteria 

Pupil Premium cohort represent 29% of the 

School cohort. 

Key focus in follow up with families and children 

struggling with the impact from the PANDEMIC.  

Impact recorded in Safeguarding Team 

Meetings and work directed by RAG rating and 

Mental Health Emotional Well-Being 

assessments. 

Higher parental engagement. 

Use of evidence for learning portal to 
celebrate achievement sharing between 
home and school. 

Impact recorded in Safeguarding Team 
Meetings and work directed by RAG rating 
and Mental Health Emotional Well-Being 
assessments. 

Focus on raising students and parental 

expectations and aspirations to encourage 

students into employment where suitable. 

Higher parental engagement. 

Use of evidence for learning portal to 
celebrate achievement sharing between 
home and school. 

 

Focused for pupils based on therapeutic needs, 

anxiety, confidence, providing a therapeutic 

outlet for emotional issues.    

Through RAG ratings, engagement profiles 
and ILP attainment. 

Reflect high expectations and enables 

opportunities for performance, building 

confidence and self-esteem.  Reflects positively 

into parental perceptions of their child’s 

capabilities 

Raised student and parental expectations and 
aspirations to encourage into employment. 

Pupils can use a range of communication 
systems to aid their understanding and to 
develop expressive communication skills. 

Through achievement of EHC plan termly 
outcomes. 

Disadvantaged pupils have greater confidence 
and independence to help them engage more 
with the wider community and prepare for 
adulthood.  

Through observations and discussions with 
pupils and their families.  
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) this 

academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £14,500 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Home School Link Worker 
(HSLW) 

Pupil Premium cohort 

represent 29% of the School 

cohort. 

Key focus in follow up with 
families and children 
struggling with the impact 
from the PANDEMIC.  
Impact recorded in 
Safeguarding Team 
Meetings and work directed 
by RAG rating and mental 
Health Emotional Well-
Being assessments. 

Increased complexity of needs has an impact 

on families and carers and there is a need to 

provide more constant focused contact for 

individuals around areas such as; 

Coordinating and supporting multi agency 
working / attendance / behaviour 

 

Employability 

Providing work experience 
support.  Setting up 
placements and then 
providing 1:1 support to 
access and develop skills 

Key focus on raising students and parental 

expectations and aspirations to encourage into 

employment. 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £10,550 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Tandridge brass band Developing team skills, music skills, including 

reading music, widening leisure opportunities. 

Focus on -Independence / Self-Esteem 

/Confidence / Engagement / SEMH 

 

Rebound Therapy 
Training 

Improved physical well-being, development of 
team skills, following instructions, sensory diet 
provision 

 

Additional SNA to cover 
interventions 

Interventions are focused towards students who 
scored low on the well-being RAG ratings. 
Focused on engagement, self esteem and 
confidence. 

 

 

Wider strategies (for example, related to attendance, behaviour, wellbeing) 

Budgeted cost: £16,000 

Activity Evidence that supports this approach Challenge number(s) 
addressed 

Horticulture Therapy Therapeutic outcomes focus on building 
self-esteem, confidence and 
independence skills, a focus for the 
school, reflected in priority given to 
PSHE. 
 
Key Foci; Independence / Self-Esteem 
/Confidence / Engagement / SEMH 

 

Music Therapy Targeted specifically for pupils in Receipt 
of Pupil Premium. 
 
Key Foci; SEMH / Confidence / 
Communication / Self-Advocacy 

 

Play Therapy Focused for pupils based on therapeutic 
needs, anxiety, confidence, providing a 
therapeutic outlet for emotional issues.    

 

 
Total budgeted cost: £41,050 
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Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 academic 

year.  

Our internal assessments during 2020/21 indicated that disadvantaged pupils academic 

and wider development outcomes remained in line with the development levels across 

the school. Measuring impact has been challenging. We would measure this though the 

Specific targets/Interventions/Provision that is identified for each pupil and which is 

embedded in the child’s IEPs. 

IEPs are evaluated termly; 

• Evaluated on an individual basis to ensure that what is provided is impacting on 
progress and Attainment and is challenging learning, reflecting aspirational tar-
gets 

• Evaluated whole school and specifically as a Pupil Premium Cohort 
Progress Data is likewise evaluated through the year to identify if a child is at risk of not 

making expected progress based on national benchmarks and Progression Guidance. 

• Evaluated on an individual basis to ensure that what is provided is impacting on 
progress and Attainment 

• Evaluated whole school and specifically as a Pupil Premium Cohort 

• Evaluated to identify how the child can be further challenged to exceed expecta-
tions. 
 

The Pandemic has meant that this process has not been possible and what we might 

have done would not have provided an accurate picture upon which to make judgements.   

We have therefore used previous data held, the assessments teachers have been able 

to make following the weekly phone calls with parents and the feedback, limited as it has 

been on home learning provision. 

Using the assessment of well-being measure, we have also highlighted where pupils will 

need additional support. 

Much of last years budget was spent providing additional technology to provide high 

quality home learning as well as increased access for students with the purchase of I 

pads and laptops to increase and maintain engagement where possible. 
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Externally provided programmes 

Programme Provider 

Remote Learning platform Evidence for Learning 

Resilience Doughnut model The Resilience Doughnut 

Service pupil premium funding (optional) 

Measure Details  

How did you spend your service pupil premium 
allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 
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Further information (optional) 

Additional activity 

Our pupil premium strategy will be supplemented by additional activity that we are not 

funding using pupil premium or recovery premium. That will include:  

• Working in partnership with local colleges to provide opportunities such as taster 

courses, link programmes and mentoring to enable young people with SEN to 

familiarise themselves with the college environment and gain some experience 

of college life and study. 

• Arranging work-based learning that enables pupils to have first-hand experience 

of work, such as apprenticeships, traineeships, and supported internships. 

Planning, implementation and evaluation 

In planning our new pupil premium strategy, we evaluated why activity undertaken in 

previous years had not had the degree of impact that we had expected.  

We used the EEF’s families of schools database to look at the performance of disad-

vantaged pupils in school like ours. We contacted schools with particularly positive out-

comes for disadvantaged pupils to learn from their approach. 

We looked at several reports, studies and research papers about effective use of Pupil 

Premium and the intersection between socio-economic disadvantage and SEND. We 

also looked at a number of studies about the impact of the pandemic on disadvantaged 

learners. The pandemic has also given us deeper insights into family life for those from 

disadvantaged backgrounds and we have been able to forge stronger relationships 

with parents/guardians as a result.  

In addition to the pupil premium funded activity outlined above, we have put in place 

stronger expectations around areas of effective practice, notably feedback given the 

impact of this identified by the EEF Toolkit. We have also put a sharp focus on support-

ing teachers to develop their professional practice and train in specialist areas, allowing 

them to develop expertise and share them with other staff.  

We have used the EEF’s implementation guidance to set out our plans and put in place 

a robust evaluation framework for the duration of our three-year approach. This will 

help us to make adjustments and quality improvement to secure better outcomes for 

pupils over time. 

 


