
THE RIDGEWAY SCHOOL 2018 – 2019 Report on Outcomes of Expenditure 

 
The Pupil Premium is additional finance given to publicly funded schools in England, targeted specifically to raise 
the attainment of ‘disadvantaged’ pupils in order to close the potential gap between their attainment/progress 
and that of their peers. 
 
Pupil Premium funding is paid to schools according to the number of pupils who have; 

 been registered as eligible for free school meals at any point in the last 6 years. 

 a Parent in the Armed Forces. 

 been looked after for one day or more, are adopted, leave care under a special guardianship order or 
residence order. 

 
Strategy 
The use of Pupil Premium at The Ridgeway is based on an individual assessment of each pupil in receipt of the 
funding and the targeting of resources to address barriers to learning and progress. 
The impact of this strategy has been, and continues to be that outcomes for pupils in this cohort are in line with 
their peers and significantly, they are often higher than those of their relative peers. 
 
Given that there are pupils who are not in receipt of Pupil Premium, but who are ‘disadvantaged’ for other 
reasons, such as high anxiety or access to a meaningful social network, the school maintains an additional focus 
on these children and measures their progress in the same manner as for those in receipt of the PP Grant. 
 

Pupil Premium Report 
Academic Year 2018 - 2019 

Details of 
Funding 
Received 
by 
category 
per pupil. 

FSM 
Eligible  
(ages 
5-11) 

FSM 
Eligible  
(ages 

11-15) 

FSM/Ever 6 
(ages 5-11) 

FSM/Ever 
6 

(ages 11-
15) 

Service Family 
 

Early 
Years 

(38/15@ 
0.53p 

per 
hour) 

Other  
– e.g. 

Adoption 
arrangements 

£1,320 £935 £1,320 £935 £300 £300  
(= 15 

hours) 

£1900 

14 
pupils 

7 
students 

4 pupils 2 
students 

4 
pupils/students 

0 pupil 1 pupil 

Total Pupil Premium Funding 2017 - 2018 £36,595 

Details of Barriers to Learning 

As a Special School, all pupils have barriers to learning related to their specific learning difficulties.   

The nature of the barriers to learning are very specific to the individual child, for this reason each child has a 
personalised, holistic assessment.  This is evaluated to specify the individual approaches that will be provided 
to overcome barriers to learning for each child. 

Intervention and approaches are identified within the School’s Provision Map.  The holistic assessment system 
identifies provision accessed and if not in place what needs to be purchased/provided and the Provision Map 
is adjusted accordingly. 

There are three key areas that impact on the progress and attainment of children at The Ridgeway and those 
in receipt of Pupil Premium.  These are addressed though a whole school approach to learning and underpin 
the Curriculum offer; 

mailto:38/15@0.53p
mailto:38/15@0.53p


 Communication and Self-Advocacy 

 Independence and Life Skills 

 Social and Emotional Well-Being & Mental Health 

The application of Pupil Premium Funding is targeted to address the needs of pupils in addressing these key 
Barriers. 

Provision/Expenditure 

 This table identifies some of the additional provision costs made by the school, and evidences that they are 
assessed both in terms of why we would wish to make this expenditure and also what impact has been 
made.   

Provision Rationale Cost Impact/Evaluation 

Horticulture Therapy Therapeutic 
outcomes focus 
on building self-
esteem, 
confidence and 
independence 
skills, a focus for 
the school, 
reflected in 
priority given to 
PSHE. 
Key Foci; 
Independence / 
Self-Esteem 
/Confidence / 
Engagement / 
SEMH 

£20,000 Accessed now by all pupils.  
Referral form identifies base 
line and issues to be addressed.   
End of year analysis 2016 / 17 
indicated significant positive 
impact on targeted areas of 
self-esteem, confidence and 
independence. 
Impact Measured through an 
analysis of the impact on 
referral forms at the end of the 
year., July 2018 and July 2019 

Tandridge Developing team 
skills, music skills, 
including reading 
music, widening 
leisure 
opportunities. 
Key Foci; 
Independence / 
Self-Esteem 
/Confidence / 
Engagement / 
SEMH 

£2,850 Impact reflects high 
expectations, with students 
learning to read music, 
performing in public, and huge 
impact on self-esteem and 
confidence.  Also positive 
impact on developing team 
dynamics for ASD students and 
supporting behaviour 
management. 
Impact through individual 
tracking and multiple indicators, 
behaviour data, PSHE progress 
data 

Swimming  For Secondary 
students 
Key Foci; 
Independence / 
Self-Esteem / Self-
Advocacy 

£450 Enabling access to the 
community, better health and 
well-being and building self-
esteem and confidence. 
Imapct measured through PSHE 
& English Data. 



/Confidence / 
Engagement / 
SEMH 

Music Therapy Funded through 
Charity 
applications and 
targeted 
specifically for 
pupils in Receipt 
of Pupil Premium. 
Key Foci; 
SEMH / 
Confidence / 
Communication / 
Self-Advocacy 

£ N/A Facility 
use 

Focussed interventions for 
pupils managing anxiety and 
confidence issues.  In addition 
facilitates and encourages the 
use of language / 
communication. 
Impact measured though data 
analysis form Mid-year and end 
of year data downloads 

Alternative & Augmentative 
Provision Lead 

Increasingly 
complexity of 
needs with 
multiple 
comorbidity 
diagnoses. 
Coupled with an 
increasingly 
younger profile 
less experienced 
staff team 
requires a focus 
on support to 
identify the most 
effective 
interventions for 
pupils 

30% of Salary, 
approximation 
£5,500 
(This is not an 
exact figure for 
confidentiality 
reasons) 
 
 
 
 

Pupil Premium cohort represent 
30% of the School cohort. 
With time allocated for this role 
this will equate to half a day a 
week for focused researched 
identification of interventions 
and measuring of impact for 
this cohort.   
Impact measured though data 
analysis form Mid-year and end 
of year data downloads 

Family Liaison Worker Increased 
complexity of 
needs has an 
impact on families 
and carers and 
there is a need to 
provide more 
constant focused 
contact for 
individuals 
around areas such 
as; 
Coordinating and 
supporting multi 
agency working / 

30% of Salary, 
approximation 
£8,500 
(This is not an 
exact figure for 
confidentiality 
reasons) 
 

Pupil Premium cohort represent 
30% of the School cohort. 
With time allocated for this role 
this will equate to two days a 
week for focused support, 
working under the management 
of the DSL, (Dedicated 
Safeguarding Lead) and AAPL, 
(Alternative & Augmentative 
Provision Lead). 
Impact will be measured 
through; Attendance data / 
Parental engagement / 
anecdotal feedback, families, 
staff, carers 
 



attendance / 
behaviour 

Total £37,300.00  

Measuring Impact 

The Specific targets/Interventions/Provision that is identified for each pupil is embedded in the child’s IEPs. 
IEPs are evaluated termly; 

 Evaluated on an individual basis to ensure that what is provided is impacting on progress and 
Attainment and is challenging learning, reflecting aspirational targets 

 Evaluated whole school and specifically as a Pupil Premium Cohort 
Progress Data is likewise evaluated through the year to identify if a child is at risk of not making expected 
progress based on national benchmarks and Progression Guidance. 

 Evaluated on an individual basis to ensure that what is provided is impacting on progress and 
Attainment 

 Evaluated whole school and specifically as a Pupil Premium Cohort 

 Evaluated to identify how the child can be further challenged to exceed expectations 

This table outlines additional provision in place for each child in receipt of Pupil Premium. 

The colour coding below identifies where each child is at the start of the year with regard to outcomes 
measured against national comparative data in June 2018. 
Where there is no colour coding this reflects that the pupil has not been in the school for long enough to collect 
this data. 
Notes in Italics highlight the details behind any potentially underperforming pupils. 

Significantly below Expected 
Progress 

(More than 5 percentiles below 
50th percentile) 

Slightly 
below 

Expected 
Progress 

(between 2 
& 

3percentiles 
below 50th 
percentile) 

Expected 
Progress 
(within 2 

percentiles 
of the 50th 
percentile) 

Slightly above 
Expected Progress 

(between 2 & 
3percentiles above 

50th percentile) 

Significantly above 
Expected Progress 

(More than 5 
percentiles above 

50th percentile) 

     

 NB – All three strands reflect Nationally Expected 
Progress for Progression Guidance 

 

The table identifies where specific interventions have had an impact on the pupil’s progress. 
The interventions implemented are identified through an assessment of the pupil’s barriers to learning and 
reviewed annually.  It is not always possible to identify a single intervention as being causal of improvement, 
but the combination is shown to have an impact through the progress the student makes. 

Pupil / 
Student 

Year  Class 
Group 

Pupil Premium Provision 

   Bucket Therapy, PECS 1:1 Sessions, Identiplay and Rebound Therapy.  All 
focused on building Social interaction and communication skills and core 
stability/strength. 

   Behaviour Plan in place.  Alternative Augmentative Communication System 
identified and in place.  TEACCH.  Identiplay.  Impact seen in engagement in 
learning and reduced behaviour incidents, this is enabling settling in class and 
will continue. 



   Focus on reducing high levels of anxiety and stress. Behaviour plan in place. 
Picture Exchange Communication System in place and responding very well. 
Photos for transitions, sensory diet, close work with the family to reduce 
anxiety. Intensive interaction and 1:1 time. 

   Behaviour Plan in place.  Alternative Augmentative Communication System 
identified and in place.  Additional 1:1 staffing to ensure engagement.  
Interventions followed from VI Advisory Teacher.  Particular impact in 
communication progress.   

   TEACCH, Bucket Therapy and Behaviour Drill. Impact seen in increased 
engagement, independence and mobility, Walking independently with a 
frame. 
Pupil underwent major surgery with significant absence to address a medical 
condition impacting on energy and stamina, since the surgery there is marked 
improvement and this is starting to impact on outcomes. 

   TEACCH, PECS, Sensory Circuits, Personalised Sensory Integration Plan, Music 
Therapy, Bucket Therapy.  Move to ASD specific provision has enabled greater 
independence and access to learning. 

   TEACCH, PECS, Bucket Therapy.  Impact – Now attending in lessons, joining 
the group and engaging in learning.  Speech has improved. 

   Following progress made this pupil is transferring to a provision for children 
with moderate learning difficulties. 

   Access to specialist facilities, MILE Room and Communication Room all 
significantly impacting on maintaining levels and providing a stimulating 
environment to engage. 

   Daily OT provision through sensory circuits. Weekly SALT programme to assist 
with Speech and Language development. Handwriting without tears letter 
formation work. Weekly dance sessions. Horticulture to provide further 
outdoor learning opportunities. 
Impact is significant. 

   There is a focus on behavior support at home and at school to reduce 
emerging tantrum behavior linked with a sibling and seeking attention.  To 
support this there is additional work being undertaken around 
communication boards and developing use of PECS.  Impact has been seen in 
improved communication, confidence and spontaneous communication. 

   Following progress made this pupil has transferred to a mainstream unit 

   TEACCH, PECS, Behaviour Plan, Identiplay and all have impacted on progress. 
Daily sensory circuit programme which is used to heighten arousal prior to 
learning. Horticulture to provide further outdoor learning opportunities. 
Makaton is used to assist in learning language to make needs known. All 
having an impact on focus on concentration  

   Key issues are around external changed circumstances and this is being 
supported through PSHE focused work alongside support through clear 
Behaviour Drill and expectations and Sensory Diet. 

   Intensive Interaction, Sensory Diet, AAC and TEACCH are all impacting on 
communication.   
Adult 1:1 support in all sessions.  
Separate small group swimming sessions, Horticulture. 



Impact seen in interaction and response to communication, as well as 
engagement and maintaining focus on work for longer periods. 
Impact seen in increased verbalisation and identifiable words. 

   Following progress made this pupil is transferring to a provision for children 
with moderate learning difficulties. 

   Eye Gaze, Music Therapy and additional 1:1 provision are impacting on 
engagement in lessons and coming through in progress being made 

   Additional 1:1, Sensory Circuits, Behaviour Drill and TEACCH are all part of the 
provision in an ASD specific group.  There is on-going home support and 
engagement with outside agencies to support this pupil. Early PECS and use 
of switches to request “more please” sent home to ensure consistency.  Swim 
kit is washed and kept in school so can potentially access the hydro pool twice 
a week.  Significant issues have impacted on a series of home moves during 
the year and we are in close collaboration with a number of agencies to 
support the family.  Excellent parental engagement is supporting this work. 
Positive progress has been made. 

   Additional 1:1, AAC social communication group work and Horticulture 
Therapy have all impacted on positive progress and outcomes. 
Oral motor programme 
Intensive physiotherapy to develop ability to walk independently. 
Communication book 
Additional trips  out and experiences which otherwise may not get. 
An addition to the family during the year has led to high levels of attention 
seeking and control behavior.  This is also being seen at home to a greater 
extent.  We are working with the family to support them and address this. 

   A Personalised Sensory Integration Plan, Bucket therapy, Rebound therapy, 
Behaviour Drill and AAC provision are being used alongside Additional 1:1 to 
provide high levels of Intensive Interaction.  Impact has been seen in 
stabalising progress.  A more sensory focused class group is having a positive 
effect on  social interaction and acceptance which has been the area of 
progress. 

   Additional 1:1, Intensive Interaction and AAC provision have all had a 
significant impact on progress. 
Daily parental contact. Programme to reduce tactile defensive behaviours. 

   Multiple comorbidity of needs are being supported through; Behaviour Plan, 
Personalised Sensory Integration Plan, Bucket Therapy, TEACCH and 
Additional 1:1 provision.  A move into another class with a more sensory focus 
to learning, consistency of staff and environment and less transitions made 
them more safe and secure, thus having a positive impact on learning.  The 
engagement with Social Care in the is a positive move forward  

   The focus has been on developing self-confidence.  Additional focused time 
has been given to social activities and developing a sense of independence 
through involvement in activities such as Rock Challenge, and the impact is 
beginning to come through.  Access to the Ski Trip has built self-esteem. There 
has been an emergence of obsessive behaviors linked to the students’ 
diagnosis with directed obsessions around specific people and behavior both 
at home and school has escalated.  Support sought for appropriate agencies 



has enabled strategies and this is now managed and enabling greater focus 
again on learning. Additiona social communication sessions including LEGO 
therapy are developing better working together and social interactions. 

   A focus on independence to build self-esteem has had an impact.  This has 
been achieved with the development of Thinking Skills, Social Stories and use 
of AAC PODD. Social communication sessions including LEGO therapy to 
develop working together and social interactions.  Significant success in 
managing a move to the FE provision and a very challenging environment. 

   A personalised timetable with integration into classes with a challenging peer 
group, the use of Eye Gaze and Additional 1:1 have all had a significant impact 
on progress. 
Contact with parent and s/w to support developing health and social care 
needs which are impacting on attendance and learning.  Arranging single 
transport has reduced stress and anxiety and enabled greater integration into 
other classes and progress has followed this. 

   A very structured and consistent Behaviour support programme with high 
levels of 1;1 and at times 3:1 staffing are managing anxiety and enabling far 
greater engagement in learning with a clear impact on progress. 

   Following assessment for high levels of Social Care needs, this child has 
transferred to a residential provision. 

   Progress has been seen following interventions including access to Work 
Experience, building stamina at Swimming and maturity following a transfer 
to the off-site FE Unit. 
A focus on pencil control skills has led to greater use of keyboards and simple 
communication vocabulary books. 

   Work Experience, Adult Education Performing Arts, Tandridge, Swimming at 
Farnham Sports Centre, Horticulture, Class newspaper round and a Behaviour 
Drill provide a planned consistent approach.  All focused to impact on 
improved self-esteem and confidence which in turn is impacting positively on 
outcomes.  Students won a County Wide Award for their Work Experience. 

NB 
Whilst Pupil Premium is only provided for pupils in years R to 11, all pupils regardless of receiving Pupils 
premium or not are individually assessed to identify the specific support they may need to challenge learning.  
The School’s in house holistic assessment tool, FLAGNET, provides assessments that evidence this and impact 
of provision implemented. 
 

Analysis of Pupil Premium Students July 2019 

The Ridgeway Community School define levels of progress as being within specific percentile bands/ranges.  
This method of defining progress has flaws, but is the most accurate method that the school is currently 
aware of. Because of this, the school undertakes a detailed breakdown dividing the progress into 5 
categories; previously these were; 
Significantly Above Expected Progress = 5 percentile points or more above 50th Percentile 
Slightly Above Expected progress =  between 2 and 5 percentile points above 50th Percentile 
Expected Progress = 1 percentile point above or below the 50th percentile  
Slightly Below Expected progress = between -2 and -5 percentile points below 50th Percentile 
Significantly Below Expected Progress = -5 percentile points or more below 50th Percentile 
Current categories are more challenging with much higher expectations; 



Significantly Above Expected Progress = +30.1 percentile points or more above 50th Percentile 
Slightly Above Expected progress =  between +10.1 and +30 percentile points above 50th Percentile 
Expected Progress = -9.9 to +10 percentile point above or below the 50th percentile  
Slightly Below Expected progress = between -10 and -29.9 percentile points below 50th Percentile 
Significantly Below Expected Progress = -30 percentile points or more below 50th Percentile 
 
The assessment system the School is using is one which has been developed by The Ridgeway working with a 
number of partner schools in the County. 

 The New Software, COMPAS, (Communicating Progress, Achievement & Skills) has replaced P Levels with 
Linear Milestones, (LMs). 

 LMs are rewritten P levels, increasing expectations in P Levels so they transition without a progress gap 
into the New National Curriculum Standards Statements. 

 The Percentile range for pupils to achieve above expected progress has increased by 100%. 

 The Expected progress algorithm is based on the outcomes across 3 Outstanding Schools data over a 
three year period, again raising a benchmark around what would be good progress as the natural bell 
curve will be weighted towards greater progress expectations. 

 The new algorithm will need pupil data for a period of three years to start to reflect what is expected 
progress for individuals.  Until that period has passed the algorithm assumes all SLD/PMLD, will make the 
same progress regardless of starting points and the huge range of these for children in a special school.  
This will again make many expectations of progress unrealistic for many children and hence they will 
appear to make below and significantly below expected progress. 

With these additional changes there have been transfers for pupil data that has meant a re-baselining for 
many hence the number for whom there is insufficient data. 
The expectations are therefore a great deal more challenging, so for the data to look as it does is reassuring 
and very positive with some pupils still achieving above expected progress. 
NB 
The detailed individual analysis ensures we look at each individual child and review the barriers to learning 
and actions to take.  For each child we can identify impact, and the new software, COMPAS also enables us 
now to dig down into depth of learning and engagement as additional measures of progress. 

Comparing current progress of Pupil Premium Students and those who do not receive Pupil Premium 
Below is the data from July 2019. 

 Pupil Premium Not Pupil Premium 

Above Expected Progress 3 out of 23= 13% 6 out of 58 = 10% 

Expected Progress 6 out of 23 = 26% 26 out of 58 = 45% 

Below Expected Progress 5 out of 23 = 22% 12 out of 58 = 21% 

Insufficient Data 9 out of 23 = 39% 14 out of 58 = 24% 

Overall Conclusions:  Progress for Pupil Premium students is in line with the Whole School. 

Review 

The impact of the PP Grant is undertaken in July/September when the whole school assessment of data on 
progress for the Academic Year has been analysed.  Progress is monitored throughout the year and with a 
specific data download in the middle of the Spring Term to identify any additional actions to be taken. 
 The next Pupil Premium Review will be published on the Website in July/September 2019. 
 

 
 

 


